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Purpose of Assessment 
The purpose of this assessment is to measure the effectiveness of our Undeclared Student Orientation in 
providing students with basic advising information regarding our program expectations as well as to assist them 
with successfully developing and registering for a fall quarter schedule of classes respective of their skills, 
interests, and test score placement.   
 
Division Learning Outcome  Intellectual & Practical Competencies 
 
Targeted Learning Outcome 
Seven specific learning outcomes (LOs) have been defined for the undeclared student orientation sessions.  
Following participation, students will be able to; 1) identify the number of advising visits they must keep with their 
assigned advisor each quarter while undeclared; 2) identify the length of time they have to select and officially 
declare a regular academic major; 3) identify the number of general education “areas” or topics as defined by Cal 
Poly Pomona’s general education requirements; 4) identify the total number of general education units to 
complete to fulfill degree requirements; 5) interpret test scores to identify the correct math/English course to take; 
6) select courses appropriate to skill level and major of interest; and 7) use the University catalog to identify 
course prerequisites.  Additionally, students are asked to identify the two most important things they learned 
during their respective Undeclared Student Orientation session.  
 
 
Assessment Methodology 
All admitted incoming Undeclared students were expected to attend Undeclared Student Orientation advising 
sessions through their university orientation program. A total of 351 participated in these sessions. At the 
conclusion of each Undeclared Student Orientation session, a hard copy questionnaire was distributed to student 
participants. Fill-in questions were included to measure for learning outcomes (LOs) 1-4, while LOs 5 - 7 were 
measured by asking students to rate their level of agreement in their ability to interpret, select, or utilize specific 
resources to develop an appropriate fall quarter course schedule.  Additionally, participants were asked to 
describe the two most important things they learned as a result of participating in the Undeclared Student 
Orientation session. Responses were collected, data was tabulated, and results were reviewed and interpreted to 
inform future practice.  
 
Results 
Questionnaires were collected from 100% (351) of the undeclared student participants at the conclusion of their 
respective orientation advising sessions.  Based on review of the data collected, 97% (340) of the students 
correctly answered for the number of advising visits per quarter to complete while undeclared (LO 1); 88% (308) 
correctly answered for the time frame by which undeclared students must officially declare a major (LO 2); 75% 
(263) correctly answered for the number of “areas” included in the general education requirements for each 



degree (LO 3); 75% (263) correctly answered for the minimum number of units needed to complete general 
education requirements (LO 4). LO’s 1 and 2 achieved an 85% (298) or higher correct response rate, while LO’s 4 
and 5 achieved only a 75% (263) correct response rate.  To measure LO’s 5-7, students were asked to rate their 
level of agreement with three specific statements, and the results are as follows: 96% (336) of respondents 
indicated “agree” to “strongly agree” in being able to interpret their respective test scores to identify the correct 
math and/or English course to take with a near even percentage ranking in both the “agree” and “strongly agree” 
categories (LO 5); 93% (326) of respondents indicated “agree” to “strongly agree” in being able to select courses 
appropriate to skill level and major interest, however, with the greatest percentage ranking being in the “agree” 
category (LO 6); 94% (330) of respondents indicated “agree” to “strongly agree” in being able to use the 
University catalog to identify pre-requisite courses with a near even percentage ranking in both the “agree” and 
“strongly agree” categories (LO 7).   
 
Conclusion 
The current undeclared student orientation format seems to work well for introducing undeclared students to the 
basic information necessary to effectively register for a balanced first-quarter schedule.  The majority of the 
learning outcomes are being met at a relatively high frequency, however, greater attention needs to be given to 
helping students better understand general education, in particular, the five specific “areas” which make up 
general education as well as the total number of units needed to fulfill these requirements. Student responses 
suggest some confusion between major curriculum unit requirements and general education unit requirements.  
Students appear to have an understanding for the advising expectations of the Undeclared Student Program as 
well as the length of time given to each student to explore, research, and declare an academic major at Cal Poly 
Pomona. That said, in retrospect, there is one clear area of this assessment that needs improvement: learning 
outcomes 5 – 7 ask students to identify their level of agreement with being able to accomplish certain tasks, which 
is not the same as measuring students’ ability in accomplishing such tasks. An adjustment needs to be made to 
the LOs or to the measurement in order to match what is expected and what is measured.  
 
Implications for Practice 
Based on the results, the advising team will focus more purposefully on General Education (GE) requirements to 
ensure students better understand the basic unit requirements as well as how to read and interpret these 
requirements when planning quarterly course schedules.  Meeting GE requirements is particularly complicated 
when students are exploring majors because they must navigate through different curriculum sheets for deciding 
which courses will give them the most flexibility before they declare a specific major. Therefore, focusing on their 
understanding of how to meet GE requirements as they explore majors is crucial for planning a timely graduation.  
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