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Our Mission

• The Disability Resource Center, in collaboration 
with the campus community, advocates for the 
equal access and opportunity for individuals with 
disabilities to be enfranchised in all aspects of 
university life by supporting personal, academic, 
and career development.  DRC furthers seeks to 
empower students to fulfill their potential through 
self-determination, life-long learning and growth.  



DRC Student Needs Assessment

• Purpose: To clarify the particular 
learning support needs of Cal Poly 
Pomona students who have self-identified 
as having a disability.



DRC Student Needs Assessment

• The survey includes demographic items 
and questions specific to three groups of 
target respondents: 

1. Currently enrolled students
2. Students who enrolled in classes at one time 

but did not complete their degree
3. Alumni who have at one time registered with 

the DRC



DRC Student Needs Assessment

• The Needs Assessment was distributed 
beginning in January 2009. 

• The overwhelming majority of 
respondents have been currently enrolled 
students.  To date, 64 out of 458 currently 
enrolled students, or 13.97% have 
participated in the survey.



Process

1. Student Development Model
• Guided by a student development approach, 

DRC believes in helping students with 
disability to build on life-long skills of self-
awareness, self-advocacy, and self-
determination in order to enable truly free 
and full participation in higher education 
opportunities.



Process

2. Current Empirical Research 
• Unfortunately, many students with disabilities enter 

college with limited understanding of the nature of 
their disabilities and the kind of learning support they 
need to mitigate their disability-related limitations 
(Wolanin & Steele, 2004).  

• Students with disabilities lack the necessary study 
and learning skills, disability compensation 
strategies, and knowledge of adaptive technology 
required to maintain positive academic standing 
(Institute for Higher Education Policy, IHEP, 2004).



Assessment Process Using 
StudentVoice
1. Getting Started 

• A StudentVoice project request 
was submitted through their 
website by providing a project 
title, identifying the department 
associated with the project, and 
an open and close date. 

• A SV assessment consultant 
was asked to provide 
suggestions that may improve 
the assessment project. 

• A copy of the survey was 
uploaded onto the SV website. 

• A SV project consultant 
provided input within the next 
24 hours through email and 
phone contact. 



Assessment Process Using 
StudentVoice
2. Distribution

• Once the survey instrument 
is finalized, a mass email 
was sent to DRC students 
through the StudentVoice 
email distribution system. 

• A customized message was 
created, which included a 
brief explanation of the 
purpose of the survey and 
an invitation to participate 
in the assessment. 



Assessment Process Using 
StudentVoice
3. Database Management

• StudentVoice provided 
online database 
management and reported 
the results of the survey 
across the predetermined 
assessment period. 

• Student responses to each 
item are instantly collected 
into the StudentVoice 
project database and results 
are analyzed through a 
variety of report options. 



Results

• The majority of respondents were:
• Currently enrolled and active DRC students (91%)
• In junior and senior standing (69%)
• Registered with a non-apparent disability (89%); 

namely, a cognitive or learning disability (69%) or 
psychological disability (20%)



Results
• The majority of respondents agreed or strongly agreed that the 

following support services are particularly relevant given their current 
needs:
• One-on-one tutoring (68%) (Vs. group tutoring, 37%)
• Proof-reading papers (64%)
• Access to instructors' course syllabi before picking out and planning my 

courses (64%)
• Assistance with learning how to communicate with professors/instructors 

about my disability-related concerns (62%)
• Assistance with identifying and setting educational goals (61%)
• Assistance with learning how to use technology to assist with my 

disability-related learning limitations (60%)
• Regular or weekly tutoring (59%)
• Walk-in tutoring (57%)
• Assistance with course registration (52%)



Results (continued)

• Help with managing distractibility (62%) 
• Help with time management (59%)
• Help with organization and planning skills 

(57%)
• Help with increasing motivation (52%)
• Help with managing procrastination (51%)



What did we learn?

1. Support services that received the highest 
ratings were directly related to academic 
performance, such as one-on-one tutoring 
(68%), proof-reading papers (64%), and access 
to instructors’ course syllabi for planning course 
loads (64%) -- services that are not 
programmatically provided by the University. 

• This finding points to the gap between currently 
available learning support services and the particular 
needs of students with disabilities.



What did we learn?

2. Although the majority of respondents were in 
junior and senior standing (69%), 43% of these 
students and 84% of total respondents agreed or 
strongly agreed that they needed assistance 
with identifying and setting educational 
goals. 

• This finding points to the need for students with 
disabilities to receive support in the compensation 
areas necessary for independent learning and self-
reliance (National Center for the Study of 
Postsecondary Educational Supports, 2000).



What did we learn?
3. Thirty to 49% of respondents expressed either a 

“neutral” or “not applicable” response to several 
of the support services identified in the survey. 

• This suggests that a significant percentage of CPP 
students with disabilities experience ambivalence
about the relevance or helpfulness of support services 
to their disability-related needs. 

• This is consistent with research that finds that 
students with disabilities often enter college with 
limited self-awareness and a lack of understanding 
of compensatory strategies for their disability-
related limitations  (Wolanin & Steele, 2004). 



Next Steps 

1. Identifying and Measuring Learning Outcomes 
• Results from this survey highlight the need to develop 

the self-advocacy skills of students with disabilities, 
including understanding their rights and 
responsibilities as students with disabilities, as well as 
effectively communicating with instructors who may 
not understand their specific disabilities or their needs 
for academic support and accommodations.



Next Steps 
2. Informing What and How We Provide Services

• Approaches that build on advocacy skills, such as educating 
students about their own disabilities and what it means to live 
with that particular disability, helping students to understand 
their strengths and weaknesses and how these can both limit 
their learning and compensate for their difficulties, and working 
to increase student confidence to clearly communicate their 
needs promises to significantly improve their postsecondary 
experience.

• DRC supplemental academic advising should aim to increase 
students’ ability to be self-aware and self-determined in order to 
support their goal of identifying and setting educational goals 
early on in their academic careers. 
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