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Presenter
Presentation Notes
Report on assessment data collected in Spring semester (or Fall semester) and submit annual department/program highlights and accomplishments for the Impact Report
Planning managers meet with their teams to plan for the upcoming academic year
Departments enter completed Assessment Plans to the Planning module
Collegial feedback on Assessment Plans (A-Team). Departments make changes to plan based on recommendations from the team. Submit revised Assessment Plan whenever there are changes
Implement Assessment Project(s) for department/program outcomes






—

Phase 1
Reflect Identify

Conceptualize
Write outcomes
/—~ \\\\ U
\ .J
|

Phase 2

Design
Mission,

wm, Assessme
- Cycle

FRESES Phase 3

Share Your
Findings Implement
(Y. G

Phase 4
Analyze and

Discuss
\Results

Phase 6

Closing the
\Loop /

Yousey-Elsener, Bentrim, Henning (2015)
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Presentation Notes
Provide Handout 

Phase 2
Develop program outcomes
Create program materials
Map to core learning outcomes
Phase 3
Implement the assessment
Collect the data
Phase 4
analyze evidence of student learning
Phase 5
Share assessment processes, projects, and what you learned
Phase 6
Use What you learned to revise program
Consider effect of improvements in student learning that resulted from assessment
Specify what changes you are going to make and set a timeline to make changes; set a reminder to check back to see if you have made the changes; going back to check if you made the changes you said you would make 
Goes back to phase 1- Reflect on the cycle and prepare for future assessment



; Program vs. Student

{ Outcomes
Program Outcomes Leaning Outcomes
y Program outcomes can be thought of Student Learning outcomes specify
simple as “what you want your what students will know, be able to do,
program to accomplish” or value when they complete a
P (Bresciani, Zelna & Anderson, 2004, p. 11). program.
(Massa & Kasimatis, 2017).
Example of Program Outcome: Example of Student Learning Outcome:
* Increase student participation, » All ASI student employees will be
involvement of targeted groups able to demonstrate management of
of students, student personal and professional
satisfaction with the program, commitments through attendance

grade point average (GPA)... and timeliness




Student Learning Outcomes (

Need to be measurable to provide
evidence of student learning and
development

Student Learning Outcomes Assessment: measures

and provides evidence of the achievement of
predetermined SLOs. Results are used to influence
decision-making, planning, and improvement.




What is the learning experience?
That is, what activity, program,
service, curriculum, course or

intentional experience provides the
opportunity for learning to occur?

A workshop on men’s health
offered by Health Services
An event hosted to raise
awareness against
interpersonal violence

A leadership experience
A series of individual
personal counselling visits

The Basics:

Writing student learning outcomes

What group of students will
participate in the learning
experience?

Entering first-time-in-
university students
Students who also work as
university employees in
certain areas

Students who are preparing
for or have returned from
studying abroad

Graduating seniors

What new capacity is being
sought?

Ability to invest in positive
interpersonal relationships
Ability to consider how
personal decisions in the
workplace are informed by
one’s sense of ethics

Ability to explain one’s skills
to a potential employer
Ability to identify, describe,
explain, or demonstrate
leadership skills

How will the achievement of that
capacity be demonstrated?

Identify (or describe, or
explain) characteristics of
healthy and unhealthy
relationships

Identify personal triggers to
stress or anxiety

Explain how career interests
and personality type are
interrelated

Describe how a study abroad
experience better prepares
for workplace success

4
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The Basics:
Writing student learning outcomes (con’t)

Through what medium (or by what What range of achievement

. What, if any external

requirements, guidelines or

new capacity?

A one-page post-workshop
reflection paper

A survey (scale & open-ended)
A brief interview

Observed behavior or
performance

A blog, using predetermined
criteria, documents the
lessons learned during the
leadership experience

Name 4 out of 5 predetermined
characteristics of the relevant
concept (e.g., healthy
relationships, ethics, etc)
Complete with 80% accuracy
the development of a large-

event organization checklist
Demonstrate at least 2 out of 3
desired leadership
characteristics

standards apply?

Council for Advancement of
Standards in Higher Education
(CAS) standards
Cardiopulmonary
Resuscitation (CPR) guidelines
SCUBA training certification
requirements

2015 Keeling & Associates, LLC



Tips to write SLO

Differentiate student learniffo
outcomes from satisfactié
program evaluation or

ommon format for studep
learning outcomes acros
he department/unit

Focus on a smaller
number of high
priority outcomes

What should student
know; do;
demonstrate

Make student learning
putcomes as specific,

Align learning outcomes to
epartment/division/institut
onal priorities/outcomes

Don’t establish
outcomes that cannot
be evaluated

evaluate achievement.

SLO: easier to assess:

SLO: very hard to assess:

®Students will demonstrate the ability
to analyze and respond to arguments
about racial discrimination during a
di jon with other studen

®Students will have more confidence in
their abilities.

2015 Keeling & Associates, LLC


Presenter
Presentation Notes

Start by asking: What should students know, be able to do, or be able to demonstrate, when they have completed the learning experience I have designed - my program/activity/course/project? 

If you can’t answer this question, you can’t establish a learning outcome. 

Things will go better if there is a common format for student learning outcomes across the division; reaching consensus about the default format is an important early step. 

Suggested: students will be able to… 
… identify the most appropriate policy or procedure that pertains to their university concerns 
… identify the most appropriate office, person, or resource related to their university concerns 
… articulate research ideas in an oral presentation format 
Clearly differentiate student learning outcomes (which are measures of achievement) from assessment of student satisfaction, program evaluation, and purely process measures (such as taking attendance). Process measures are important, too (they measure effectiveness); we just do not want to confuse them with outcomes. These are not learning outcomes: Engage in events that promote the appreciation and respect of cultures represented in the campus community 
Attend at least three evening programs sponsored by First Peoples House staff 
Rate the guest speaker on sexual assault at least 4 on a 5-point scale 

If possible, collect these two very different kinds of data on different instruments, at different times, or in different ways 
Especially: don’t collect student self-assessments of learning outcomes immediately after asking them to rate or evaluate programs; salience effects may materially undermine the quality of the results 

Focus on a smaller number of high priority outcomes 
The division or a department/unit may have a large catalogue of student learning outcomes in which it is interested—but it is difficult, and often wasteful, to try to assess all of the outcomes in the catalogue every year 
The process of setting priorities among learning outcomes is itself valuable 
Thinking through exactly what outcome is desired may produce consistency among departments, and better data for the division Demonstrate knowledge of issues related to diversity locally, regionally, and nationally 
Articulate awareness of specific social issues in the local area 
Articulate a sense of the local issues related to diversity 

Attending to a smaller number of outcomes will lower the burden of assessment and record-keeping on both students and staff

When developing learning outcomes, locate them in broad categories (domains and sub-domains), and link them to overarching institutional priorities/outcomes (e.g., university-wide learning outcomes.) 

Don’t just list all the domains that a department thinks its work addresses and all the outcomes it thinks it produces; associate each outcome with specific domains and subdomains: Does not work: Gain self awareness of personal abilities, develop skills to be successful in work environment, utilize creative problem solving and critical thinking… all listed as associated with cognitive and interpersonal outcome domains. 

All of the domains should be associated with university-wide outcomes 
After writing outcomes, review them for assignment to the proper domains/subdomains: Does not work: Develop an “individual quality of work” standard consistent with Student Affairs’ mission and philosophy…listed as associated with cognitive domain 
Works: Ability to work as a team member…listed as associated with interpersonal domain 
Works: Effectively articulate a conflict management plan listed as associated with interpersonal competence 


Make student learning outcomes as specific, focused, and clear as possible; vague, general, or blurry outcomes are difficult to assess and unconvincing when described. 

The less specific an outcome is, the harder it will be to measure: 
Example 1: 
Very hard to assess …… Students will have more confidence in their abilities. 
Hard to assess………… Demonstrate critical thinking skills, such as problem analysis, judgment and decision-making as they relate to social issues. 
Easier to assess ……… Students will demonstrate the ability to analyze and respond to arguments about racial discrimination during a discussion with other students. 
Example 2: 
Hard to assess………… Develop problem-solving skills and conflict resolution skills. 
Easier to assess ……… Residence Services staff will be able to assist roommates in resolving 
conflicts by helping them negotiate roommate agreements. 
Example 3: 
Hard to assess………… Value exercise as a stress reduction tool. 
Easier to assess ……… Will be able to explain how exercise affects stress. 

Putting too much into an outcome also makes it hard to assess: EXAMPLE: Identify and articulate how stereotypes impact potential interactions, dialogues, and exchanges among different gender, class, race, and ethnicity, language, nationality, sexual orientation, age, religion, spirituality or disability. 

Domains and sub-domains can be less specific, because they are comprised of many very specific outcomes. 

On the other hand: excessively customized and personalized outcomes are hard to generalize and measure 

Don’t equate personal goal-setting with establishing learning outcomes: Personal goal: …able to participate in physical activities at least 3 days per week 
Learning outcome: …able to establish a personal exercise program consistent with current professional guidelines. 


Don’t establish outcomes that cannot be evaluated 

Outcomes that are hard to evaluate often are too broad and general …will be able to connect to the University community 
…will be able to approach problems more constructively 
…will be able to use effective coping skills 
…will learn about the ethical behaviors expected during the job search in areas such as resume development, interviewing, and accepting job offers 
…will develop an appreciation for diversity 
…will demonstrate an ability to navigate various aspects of the adult world including reporting a belief in the ability to achieve academic and life goals 
…demonstrate skills which are transferable to graduate school and their career plans 

Corollary: don’t use terminology that makes a solid outcome difficult to evaluate Hard to evaluate: Able to understand the skills needed for academic success. 
Easier to evaluate: Students will be able to identify their own needs for assistance in writing by self-referring to… 
Hard to evaluate: …will be able to apply disseminated information in a future career, locate them in broad categories (domains and sub-domains), and link them to overarching institutional priorities/outcomes (e.g., University-wide learning outcomes.) 


When creating learning outcomes, build in the basic methods of assessment; actively consider how you will evaluate achievement. 

Specify the level, or audience, for each outcome; some learning outcomes make sense when applied to first year student, but not to seniors, for example. 





Quick Guide:
Format for writing SLO

POPULATION

First year students
Graduating seniors students

LEARNING
EXPERIENCE

Engage(s) in (to a a function /
activity
engage in activity program
participate in # of counselling sessions
complete
INTENDED LEARNING ‘ ‘ EVIDENCE ‘ ‘ WHY
to a as demonstrated
degree, b
identify / list interview / survey accreditation body
describe at least... observed behavior professional standards
summarize with X% accuracy blog to measure effectiveness of a program
discuss more / fewer than portfolio for benchmarking with peer schools
explain all performance
2015 Keeling & Associates, LLC




E
DRAFT

Person(s) who engage in

will be able to

to a degree, and it is demonstrated
by their doing

, as required by or for

Writing SLO following the
Quick Guide

Engage(s) in (to a
deqgree
activit

to a degree

as demonstrated by

as required by or for

COMPLETE

Second year students who
participate in at least three
personal counselling sessions
will be able to describe at least
two strategies for managing
stress in university as
demonstrated by reflective
journal entries the student will
share with a counselor.




Bloom's Taxonomy of Learning

Creating

Evaluating

Analyzing

f Applying

“Understanding

.

Remembering

Higher Order Skills

-~

designing, constructing,
inventing, devising...

hypothesizing, judging,
checking, critiquing...

-~

organizing, structuring,
outlining, integrating...

using, implementing...

summarizing, inferring,

| interpreting, comparing...

recognizing, listing,
naming, identifying...
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Handout on the words used at each level of learning/processing 


Examples

General Student Learning Outcomes

Student Employees Example
|

All student staff members of the Division
of Student Affairs will demonstrate
personal growth in cultural competence.

As indicated in the Student Employee
Learning Program (SELP), Supervisors will
administer a pre and post as well as the
direct assessment through the rubric with
student employees immediately after hire
and a gain after 2 semesters of work.

Peer Mentoring Example

First year students who fully participat
in the XX peer mentoring program(one
academic year) will be able to identify a
least one on campus resource in
addressing personal challenges related t¢
academics, health, relationships, career,
finances, and alcohol.

Peer Mentorship Coordinators will
administer the final assessment at the end
of each academic year.



Students will
engage in sexually-
safer behaviors

Center for Assessment & Research Studies @ James Madison



Learning

Differentiate between viral and
bacterial STIs

Differentiate between low- and
high- risk sexual behaviors

Recall proper sequence of putting
on a condom

Identify campus resources for
sexual health care

Differentiate between high-and
low- risk attitudes toward STI
transmission

Students will
engage in

sexually-safer
behaviors

Identify methods to communicate
sexual boundaries

Know STI Risks

Know when to get tested

Access to Safer Sex Supplies




Learning

Differentiate between viral and
bacterial STIs

Differentiate between low- and
high- risk sexual behaviors

Recall proper sequence of putting
on a condom

Identify campus resources for
sexual health care

Differentiate between high-and
low- risk attitudes toward STI
transmission

Identify methods to communicate
sexual boundaries

Know STI Risks

Know when to get tested

Access to Safer Sex Supplies

Student Learning Outcomes

Students will increase their
perception of their
susceptibility to contracting
an STI

Students will increase
their perception of the
severity of STIs

Students will

Students will increase their
perception of the benefits
to performing safe-sex
behaviors

engage in
sexually-safer
behaviors

Students will increase their
perception of access to
safe-sex supplies and
information

Students will increase
their self-efficacy to carry
out safe-sex behaviors




Programs

Learning

Student Learning Outcomes

New Student
Orientation

Differentiate between viral and
bacterial STls

\

Differentiate between low- and
high- risk sexual behaviors

STls 101

Recall proper sequence of putting
on a condom

Relationships
101

Identify campus resources for
sexual health care

Sextacular

Differentiate between high-and
low- risk attitudes toward STI
transmission

Identify methods to communicate
sexual boundaries

Coaching

Know STI Risks

Testing Event

Know when to get tested

Access to Safer Sex Supplies

Students will increase their
perception of their
susceptibility to contracting
an STI

Students will increase
their perception of the
severity of STls

Students will increase their
perception of the benefits
to performing safe- sex
behaviors

Students will increase their
perception of access to
safe-sex supplies and
information

Students will increase
their self-efficacy to carry
out safe-sex behaviors




Student Learning Outcomes m

Students will increase their
perception of their
susceptibility to contracting
an STI

Students will increase
their perception of the
severity of STls

Students will increase their Students §Nl||
perception of the benefits engialge lr]l

to performing safe- sex Sexua Vjsa er
behaviors behaviors

Students will increase their
perception of access to
safe-sex supplies and
information

Students will increase
their self-efficacy to carry
out safe-sex behaviors




Student Learning Outcomes m

Students will increase their
perception of their
susceptibility to contracting
an STI

Students will increase
their perception of the
severity of STls

Students will increase their Students YVl”
perception of the benefits engialge lr]l

to performing safe- sex Sexua Vjsa er
behaviors behaviors

Students will increase their
perception of access to
safe-sex supplies and
information

Students will increase
their self-efficacy to carry
out safe-sex behaviors

AAAA,




The Division of Student Affairs Assessment

Questions?



https://www.cpp.edu/student-affairs/assessment/assessment-research-evaluation.shtml
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